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ABSTRACT

The purpose of this study was to investigate tlfleence of mother tongue on pre-school childrergfgrmance
in the English language in Gachoka Division, Emhau@y. The study used a descriptive survey desigichwused both
guantitative and qualitative approaches to colfiata. The participants included headteachers,gvees teachers and pre-
school parents from eight pre-schools. Data waleaeld using questionnaires and interviews. Dats avalyzed using
percentages and frequencies and was presentedl@s tand charts. The study reveals that motherurmpntributes
positively towards the learning of the English laage in pre-schools. It further reveals that pardiive a negative
attitude towards the use of mother tongue as aunedi instruction. The study concludes that theylsamge policy should
be implemented in pre-schools. It recommends tiastakeholders should ensure that there are ereagting materials

in pre-schools which are written in mother tongnd &nglish.
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INTRODUCTION

Kenya’s language policy states that pre-schooldohil and children in lower primary schools shoutdtaught
using the language of the catchment area, thahdsher tongue where it is applicable and KiswadbiliEnglish in the
urban settings if that is the language these drlddommunicate in. That means that teachers shtwgufdmiliar with pre-
school children’s home language and should alscobwersant with language skills to teach Englislictviis taught as a
subject from early years. Learning in mother tongighin the first five years of a language helps thild relate home
language with that of the school. This ability tonununicate helps the children to relate to andecefbn their daily
educational experience in order to extend theiretggment. All children come to school with a basmmmunication
competence which they develop through their everyaise of mother tongue at home. They can labekgeaize and
describe objects and pictures. Therefore, teadtersld build on the children’s use of the home lawg in the school.
They should be responsive to the vernacular thiglretm already have and should engage them withliEanthemes that
they use at home such as food, domestic animadsfaamnily members among others. This connectivitydsessary so that
the children do not experience a gap between tigukge they bring to school from home and the laggwf the school.
In the development pathway of a child, mother tenglays an important role as it is connected téouaraspects of a
child’s growth such as emotional development, mdealelopment and cognitive development (Cummin802&titch &
McDonald 1990).

Learning mother tongue and in mother tongue withanfirst five years of a child’s life helps theildito perform

well in school. A child who does not have a sigrafit language has a high likelihood of having tteubith reading
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which may continue throughout his school life. Thaans, if children are unable to communicate &ffely in school,

their academic and intellectual development is &iad.
Home Language and School Language of Instruction

Mother tongue based bilingual programmes use tmée’s ' language (L1) to teach reading and writing skills.

The second or foreign language (L2) should be tagghtematically so that learners can graduallpdfer from the
familiar language (L1) to the foreign one (L2). Wdugh bilingual models, practices, and results vérgir use of mother
tongue is common especially in the early yearshef ¢hild. This helps the child acquire and devditgracy skills in

addition to participating in class (Skutnub and #as 2000). Learning to read becomes easy whedrehilkknow the
language and can employ psychological guessingegtess (Kibui, 2012). That means that, it is eastetearn new
concepts while using the first language than whiéing the second language. Learning is made eagy whildren

transfer linguistic and cognitive skills from firéinguage to second language. UNESCO (2004) ophsgsthe first

language strengthens the child’s affective domdiickvinvolves confidence, self-esteem and identitych in turn helps
to increase the child’s motivation, imaginationdasreativity; in other words, learners become pilial and biliterate

which encourages them to speak, read, write andratahd what they hear.

Bilingual instruction allows teachers and childreninteract naturally and negotiate meaning togettteus
creating participatory learning environment thatanducive to cognitive and affective developmérit.classes allow
children to be independent, develop their perstiaaliand intellect unlike L2 classes where childsinsilently, feel
demotivated which leads to poor performance. Sonestichildren drop out from schools because they ilaerest in
learning in a new language which they do not urtdacs(Buckey, 2003). Bilingual programs encouragerners to listen,
speak, read and write in more than one languag&euhP which promotes skills in a new language Whinay limit
learner's competence. Home literacy environmentEHis significantly related to young children’s blanguage ability,
word decoding ability and phonological sensitiiBaker, 2001). Some of the child activities that designed to foster
language development are rhyming games, sharethggangs, news telling, reciting poems and sd.eseman and De
Jong (1998), explain that literacy environmentattdas determine children’s school literacy achiegam That is,
combining exposure to literacy in the home withstauction opportunities increases the predicatalee of home literacy
in relation to early literacy achievements whicfeefs the child’s academic performance in schodl.(2001) adds that
mothers who display a high level of warmth and emagement towards children have been found to bdigators of

academic success.
Educational Language Policy in Kenya

In upper primary, secondary and university, Englishused as a medium of instruction and taught as a
compulsory subject from pre-unit to form four. Irban areas in Kenya, there is no uniformity intise of mother tongue
as a medium of instruction because of languagersitye There is more emphasis on the use of Engdlisim mother
tongue or Kiswahili. In Kenya, Kiswahili is the matal language. This is an indication that promotiad mother tongue
needs broad support by all stakeholders. Paretsemthers should be sensitized about the impatahasing mother
tongue to teach children in formative years. Dallgtion (2014), laments that teachers in lower prindasses ignore
mother tongue or language of the catchment ardaviour of English as a medium of instruction. Aaiog to Oduor

(2016), this abandonment contradicts sentimentsesspd in a survey conducted by Kenya InstituteCofriculum
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Development (KICD) which stated that Kenyans wadnildeen taught good manners and their mother tongue
Language Development

The study applied Vygotsky’s theory (1934) whichmtmnes the use of social environment and cognitiags of
learning in order to enhance language acquisititer.suggests that language development dependstenadtion with
people and the tools that environment provideseip lchildren form their view of the world. Thereeathree ways in
which cultural tools can be passed from one indigldto another, namely; imitative learning, wherpeason tries to
imitate another; instructed learning, which invalveecalling instructions given by teachers and tlwsing these
instructions to self-regulate; collaborative leagniwhich involves a group of peers who strive taenstand one another
and work together to learn a specific skill. Vydgtsasserts that children will acquire the ways lihking and acting
through interacting with a more knowledgeable per&erks (1994) explain that there are four prilespunderlying the
Vygotskian framework namely, children constructittk@owledge; language development cannot be stghfeom social

context; learning can lead to language developnamguage plays a central role in mental developmen
STATEMENT OF THE PROBLEM

Pre-school children’s performance in the Englistglaage in Gachoka Division, in Embu County, has\bedow
average according to Education Division Office 6fL3. This could be as a result of failing to usethmp tongue as a
medium of instruction in pre-schools as teachers @arents prefer the use of English. Thus, theeelack of transition
from the home language which the children knowhiew school language. In rural and urban areashers are faced
with a challenge of implementing the language potiecause parents of pre-school children prefeusieeof English as a
medium of instruction instead of mother tongue.sTihiturn affects the children’s performance in Esfgbecause it takes
time for them to understand concepts in the neguage. It is on the basis of this background thettidy was conducted
in order to establish the problem affecting preestithildren’s performance in English and the iafiae of mother tongue

in promoting better performance.
OBJECTIVES OF THE STUDY
The study focused on the following objectives:

. Establish the influence of home language on predclkhildren’s performance in English in Gachoka

Division, Embu County.

. Determine the influence of the school languagenstruction on the pre-school children’s performaimcthe

English language in Gachoka Division, Embu County.

. Evaluate the implementation of the educational lagg policy in Kenya on pre-school children’s

performance in English in Gachoka Division, Embwty.
RESEARCH DESIGN

The study used a descriptive survey research deSlgn design used quantitative and qualitative @gpgires to
collect data from 8 head teachers, 8 teachers gradedits from 8 pre-schools. Data was collecteddeyof questionnaires

and interviews. Data was analyzed using frequerarelspercentages. Tables and charts were useégentrthe findings
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of the study.
DATA ANALYSIS, INTERPRETATION AND DISCUSSIONS
Data was presented as per each objective.

e Objective number one sought to establish the inftee of the home language on pre-school children’s

performance in the English language in Gachokadiwi Embu County. The findings are presented il &.

Table 1: Does Home Language Enhance the Learning Bhglish in

Gachoka Division: Pre-School Teachers’ Responses

Category Frequency | Percentage (%)
Strongly disagree 0 0
Disagree 1 12.5
Neutral 0 0
Agree 5 62.5
Strongly agree 2 25
Total 8 100

The analysis presented in Table 1 shows that therityaof the participants 62.5% (no5) and 25% (hagreed
that as children join pre-school, they are fluemhome language and therefore teaching and leasfiagld be done in
pre-schools using that home language rather thagligen This view was supported by headteachers 7¢%) and
parents 75% (n=6). According to Hill (2001), intliees focusing on building positive parent-childat®onship and

enhancing readiness related aspects of home emémtrninfluence child’s achievement in language &ition.

*  Objective number two sought to determine the inftee of the school language of instructions on ptessl
children’s performance in the English language atk®ka Division, Embu County. The findings are présd in

table 2 and figure 1.

Table 2: Does the use of Mother Tongue for Instruabn Help Learners’ Performance in English?
Head Teachers’ Responses

Category Frequency Percentage (%)
Strongly disagree 1 12.5
Disagree 2 25
Neutral 0 0
Agree 4 50
Strongly agree 1 12.5
Total 8 100

The analysis presented in Table 2 shows that therityaof the participants 62.5% (n=5) agreed ttiegt use of
mother tongue in pre-schools helps children accan perform better in the English Language. Cursn2®00) asserts
that children who come to school with a strong fiation in their mother tongue develop strong litgrabilities in the
school language. When parents and other caregdatiipate in developing children’s mother tongeéhome, children
come to school well prepared to learn school laggusince their knowledge and skills transfer actbeswo languages

and both languages nurture each other.
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Figure 1: Is English used as a Medium of Instructia in Your School? Pre-School Teacher’'s Responses

The analysis in Figure 1 shows that the majoritytled participants 62.5% (n=5) agreed that Englsh i
emphasized in schools as a language of instructidish may impact negatively on pre-school childsgrerformance in
the English language.

» Objective number 3 sought to evaluate the impleatent of the educational language policy in Kenyapoe-

school children’s performance in the English largguan Gachoka Division Embu County

Table 3: Is Language Policy Implemented in the Scluds in Gachoka Division? Head Teachers’ Responses

Category Frequency Percentage (%)
Strongly agree 0 0
Agree 1 12.5
Neutral 0 0
Disagree 4 50
Strongly disagree 3 37.5
Total 8 100

The findings presented in Table 3 indicate thatpheicipants 87.5% (n=7) agreed that languagecpa$ not
implemented in Pre-Schools. Pre-school teachef, (fz6), and parents 75% (=6) also agreed thaltiguage policy is
not well implemented in Gachoka Division. The papants preferred English being used as a mediunmstfuction
instead of mother tongue. The participants who vilierviewed confirmed that when children join m@&hool, they are
fluent in their mother tongue. However, the schamisfer using English as a medium of instructioom® parents were
not aware of the language policy in Kenya and thisp preferred the use of English as a medium sifuntion in pre-

schools.
CONCLUSIONS AND RECOMMENDATIONS

Mother tongue (L1) should be used in pre-schootsbse it helps the children to acquire and undedstarious
skills easily. It helps them to learn the Engliahduage easily since skills gained using L1 catrdresferred to L2 since
both languages, that is L1 and L2, nurture eacbkroffihe main language of instruction in pre-schabisuld be mother
tongue and English should be taught as a subjéis. felps children to learn English easily. L1 dr&dproduces best
performance in the pre-school children’s perforneait the English language. There are no teachirdy laarning
resources in pre-schools written in L1 and the migjof parents would like L2 to be used as theosdHanguage of

instruction. In addition, the language policy ig moplemented in pre-schools in Gachoka divisione Btudy recommends
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that the language policy should be fully implementepre-schools in Gachoka Division and that lahglof teaching and

learning materials should be written in mother tomgnd English. Parents should be encouraged apwsitive attitude

toward the use of mother tongue as a medium ofuicison in pre-schools. This will motivate themdioow their children

the value of mother tongue at home and in school.
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